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The introduction guides users
through the research basis for this

the needs of older striving readers. ®

Lprogram, with a focus on supporting

EPS Reading Accelerator is a blended print and digital reading intervention
program designed to help striving readers achieve reading success, incorporating
all five pillars of reading. It employs methods based on the science of reading
to explicitly and systematically teach students to read words accurately,
automatically, and with expression so they can derive meaning from grade-level
material. Reading Accelerator is ideal for middle school students. It can also
be used for students in high school or grades 3 through 5.

Understanding the Needs of Older Striving Readers

At some point around third grade, the instructional focus in schools shifts from “learning

to read” to “reading to learn.” Students who are not proficient readers by this time cannot
meet educational expectations, and the learning gaps between them and students who can
read well grow exponentially with each school year. This is known as the Matthew effect:
Students who begin with reading deficits cannot read well and therefore don’t read much,
which results in less learning (Stanovich, 1986). Those with stronger skills read more and
therefore learn more.

The results of this widening gap are staggering. Children who are proficient readers in
third grade and do not live in poverty have a high school graduation rate of 98 percent. In
contrast, children who can'’t read proficiently by third grade are four times more likely not
to graduate from high school, six times more likely not to graduate from high school if they
also live in poverty, and eight times more likely not to graduate from high school if they are
also Black or Hispanic. According to the Correctional Education Association (Herrick, 1991)
and other statistical data, illiteracy for adult inmates is estimated at 75 percent. Data
points such as these underscore the pressing need to improve the foundational reading
skills of older students.

What the Research Tells Us about Older Learners

Compared with younger students learning to read for the first time, striving readers in

later grades have larger vocabularies, more robust background knowledge, higher levels of
executive function, and a greater ability to work independently. Their needs and challenges,
however, can be profound, including low motivation due to repeated failures and greater
gaps in learning compared with their peers (Pedrazzi, 2023).

The strengths and needs of older striving readers require a reading intervention program
that is fast paced, providing early opportunities for accomplishment; comprehensive,
incorporating academic vocabulary and advanced comprehension skills; respectful, offering
age-appropriate, engaging content; and concise and impactful, moving students out of
acceleration activities in less than a school year.

What We Know about Educators of Older Learners

Outside of the special education environment or intensive intervention classes, foundational
literacy is generally not taught as part of the curriculum beyond third grade. As a result,
educators working in intermediate, middle school, and high school classrooms are not

likely to have received training in teaching foundational literacy (Pedrazzi, 2023). This

lack of exposure can lead to misunderstandings about students’ learning needs. They

may not recognize that students’ comprehension deficits are caused by underdeveloped
foundational reading skills, which are caused by a need to improve accurate and automatic
word recognition (Kilpatrick & O’Brien, 2019).

y, .
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Reading Accelerator and the Structured Literacy Approach

Reading Accelerator has an intentional design that taps into decades of research on
effective reading instruction. It follows a structured literacy approach, explicitly and
systematically teaching foundational and advanced literacy skills to help students improve
word recognition and language comprehension and make the shift from learning to read to
reading to learn.

Reading Accelerator provides teacher-led instruction across all five pillars of reading:
phonemic awareness, phonics, fluency, vocabulary, and comprehension. The program’s
scope and sequence progresses systematically from simple to complex skills, focusing on
the most impactful concepts for older learners. The comprehensive lesson plans interweave
instruction to improve foundational word recognition skills with practices that promote
language comprehension: building background knowledge, working with rich vocabulary
and complex syntax, explicitly teaching reading comprehension strategies, and providing
ample opportunities to apply these skills in writing and oral discussions.

Phonemic Awareness and Phonics

Reading Accelerator supports the development of phonemic awareness, a skill highly
correlated with reading proficiency. A phoneme is the smallest unit of sound in a spoken
word. Successful readers can differentiate and manipulate speech sounds to learn new
words and recognize frequently used words with automaticity. Reading Accelerator
integrates phonemic awareness with phonics instruction, never teaching it in isolation.
There are 54 specific phonics skills included in the program, with two direct-instruction
lessons for each skill, along with extensive practice opportunities. The instruction is
cumulative, providing ongoing practice in all previously taught skills.

Fluency

Fluency work in Reading Accelerator begins at the word level to ensure that activities lead
to orthographic mapping, creating automaticity in word recognition. Word fluency work
includes explicit instruction in and practice with high-frequency words, timed word reading,
and the cumulative spiral review of words containing previously learned phonics skills.

The program moves students quickly to strengthening fluency in connected text.
Sentences and passages emphasize newly learned skills while reviewing previously taught
ones. Additionally, independent student work includes reading practice via EPS Reading
Assistant, a digital platform that provides supportive mediation through just-in-time
tutoring to quickly move students to more complex texts.

Vocabulary and Morphology

The size of a student’s vocabulary is highly correlated with their ability to derive meaning
from text. Older students come to reading instruction with broader vocabularies than
younger students, but many lack the more robust vocabulary knowledge necessary for
academic success. Reading Accelerator intentionally includes Tier 2 and 3 vocabulary
words in every lesson to ensure that students are continually being challenged with
unfamiliar words and provided with opportunities to use them. Tier 2 vocabulary words

are high-frequency words used across academic content areas. Tier 3 vocabulary words

are subject-specific, technical words. The vocabulary activities and curriculum connections
included with every lesson plan allow ELA teachers and other educators to reinforce explicit
literacy instruction with grade-level science and social studies content (National Curriculum
Standards for Social Studies: A Framework for Teaching, Learning, and Assessment, 2010;

vi
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self-discipline, and perseverance.
J

Next Generation Science Standards: For States, By States, 2013). By including content-
specific and conceptual language that is intentionally beyond students’ current reading
levels, these practice opportunities support deep understanding of vocabulary words and
remove potential barriers to reading comprehension.

Reading Accelerator includes morphology activities in every lesson. Morphology—the
study of meaning-based word parts—is the “glue” that holds our language together,
creating our semantic systems (Blanchette, 2024). Understanding how words are used
and the form they take when used in that way leads to sentence comprehension. Students
who understand morphology can read with greater understanding and write with greater
clarity.

Spelling and Writing Skills

As students learn to read (decode) words, they also learn to write (encode) words. This
connection between speech and text must be developed reciprocally for a student to become
completely literate. Spelling is a critical component of foundational literacy. The act of
encoding ensures orthographic mapping, which leads to fluency.

Each Reading Accelerator lesson includes the “Push a Pencil” step during which students
write dictated words and sentences, allowing educators to assess students’ mastery of
sound-spelling correspondences. The instructional routines in the “Time for Texts” step
include checklists that can be used to support response-to-reading writing prompts. These
checklists are also available in the back of the Student Workbook.

Comprehension

Making meaning from text is the goal of foundational literacy instruction. Reading
Accelerator is intentional in moving students through the “eternal triangle” (Seidenberg,
2017) of orthography (spelling), phonology (sounds), and semantics (meaning). The
program includes systematic, explicit instruction in phonemic awareness and phonics,
fluency practice at the word level, and dictation of words and sentences. A decodable
passage is included with each lesson, followed by a set of decodable cloze sentences to
ensure that students understand what they’ve read. Students continue improving fluency
through oral reading with Reading Assistant.

Each Reading Accelerator lesson also includes one of eleven graphic organizers that
support key reading comprehension skills: cause and effect; claims, reasons, and evidence;
compare and contrast; figurative language; homophones; main idea and details; making
inferences; multiple-meaning words; persuasive techniques; sequence; and story elements
and theme. These graphic organizers can be used as catalysts for more extensive, grade-
appropriate writing activities.

® Culturally Responsive Teaching
Reading Accelerator was designed to ensure that all students achieve reading success.
Its culturally responsive curricular and pedagogical foundation is grounded in the “warm
demander” teaching approach (Kleinfeld, 1975). Educators must expect excellence from
their students, “convince them of their own brilliance, and help them reach their potential
in a disciplined, structured environment” (Delpit, 2020). The design of Reading Accelerator
empowers educators to uphold the following warm demander values, as described by the
staff of the June Jordan School of Equity (Brooks, 2024).
Believe in the Impossible. Warm demanders must believe strategies exist to support
all students with mastering a skill. The differentiation, scaffolding, review, and
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intensification of skills incorporated into Reading Accelerator make instruction clear and
accessible for all striving readers, even those who are farthest behind.

Build Trust. Warm demanders must build trust with students by learning who they are.
Reading Accelerator incorporates multiple opportunities for students to share their levels
of understanding and connections to the content so teachers can meet their learning
needs as accurately as possible.

Teach Self-Discipline. Warm demanders teach students self-efficacy and set high
standards for their students. Reading Accelerator provides a consistent lesson format
and teaching practices that require active student participation. Reading Assistant
offers real-time feedback to students as they read aloud. This consistency allows
students to build discipline and self-efficacy as their skill mastery grows.

Embrace Failure. Warm demanders teach their students that failure is an opportunity to
learn. Reading Accelerator equips teachers with the necessary tools to provide corrective
feedback to students who have not yet mastered a skill by including lesson-specific
support information for each lesson plan. Reading Assistant also provides supportive
mediation through just-in-time tutoring to quickly move students to more complex texts.

Reaching Older Striving Readers

Step One: Believe

The first step in reaching students in upper grades who are not yet reading proficiently is to
believe they can learn. The speed at which older learners can move through a foundational
literacy program often surprises educators. Sometimes a student is missing just a handful of
key skills that can unlock decoding mastery, allowing rapid progress.

Step Two: Be Honest

Many educators are reluctant to tell students the truth about their reading abilities. They
may believe students will be embarrassed about receiving foundational reading instruction
and will want to hide their reading materials. The truth is that striving readers already
know they are struggling and are usually relieved to learn it’s not their fault. They may
have a learning disability, or they may not have received adequate instruction early in their
academic careers.

Step Three: Determine Student Needs

Get specific information about the skills your students need to learn. This will allow you to
decide whether your whole class would benefit from Reading Accelerator in its entirety, or if
you need to provide only specific lessons to specific students.

Step Four: Plan and Communicate

Together with students, lay out a plan for intervention. Talk about Reading Accelerator, the
schedule for instruction, and what will be expected of students as you work together. Give
your students pointers for discussing the goals of this work with others. If someone asks
them why they’re working on reading at their age, ready them to respond with, “I didn’t get
the instruction I needed when I was younger, so I'm learning these skills now.”

Step Five: Get to Work!

Your students can’t wait. Jump right into instruction as soon as possible. Be candid with
students if you've never taught foundational reading before. Own your mistakes and learn
from them. Be transparent with your students as you learn with them.

viii
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How to Use This Program

Review the Scope and Sequence

Reading Accelerator’s research-based scope and sequence outlines the essential
knowledge and skills that are taught in the program. Building from simple letter-sound
correspondences to complex phonic patterns, the skill sequence is designed to focus on the
most critical phonics skills that will advance your students most efficiently. The program
matches the texts students are reading to the skills they are learning and ensures there is
a sequence of vocabulary and comprehension skills along with phonemic awareness and
phonics skills (Shanahan, 2014). Reading Accelerator’s clear, systematic instructional
routines ensure that educators have exactly what they need during direct instruction so that
learning is easy, and retention is more likely (Moats, 2020).

Explore Print Components

Student Workbook
Automaticity Drills Checks for Understanding (Cloze Sentences)
Spelling Lists Graphic Organizers Aligned to Comprehension
Decodable Passages Skills and Strategies
Instructional Card Decks
Letter Cards (one for each focus skill) Word Cards (one for each heart word)
Lesson Plans and Instructional Routines
Skill-specific Student Support Vocabulary and Morphology Development
Targeted Corrective Feedback Curriculum Connections and Extensions
Differentiation Strategies Discussion and Writing Prompts
Multisensory Reinforcement Reflection Questions for Responsive
Strategies for Multilingual Learners Teaching
Classroom Resources in the Teacher’s Guide
Extension Activities Fluency and Prosody Rubric and Checklist
Articulation Guide Reproducible Graphic Organizers
Heart Word Card List School-Home Connection Letter
Letter Card List Phoneme-Grapheme Chart
Writing Checklists Annotated Student Workbook Pages

Access Digital Components

Reading Accelerator also includes access to EPS Reading Assistant (assessment and
practice platform) and EPS Connect (teacher resource platform). These digital program
components provide tools to personalize and enhance your students' learning while
collecting ongoing data about their progress.

EPS Reading Assistant, an Al-driven reading tutor, provides your students with adaptive
reading practice and intervention based on the science of reading. Using voice recognition
technology, Reading Assistant assesses and delivers real-time personalized feedback
and micro-interventions. The educator and administrator dashboard pinpoints specific
reading skill strengths and deficits in a simple interface with on-demand report generation.
Additionally, Reading Assistant serves as a universal dyslexia screener, an initial baseline
assessment, and an ongoing progress monitoring tool.

EPS Connect for Reading Accelerator provides a digital complement to the program’s
print materials to enrich the teaching and learning experience. You can access both the
Teacher’s Guide and Student Workbook on the digital platform to aid in planning and

Introduction
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instruction. Enhanced lesson scripting provides an easy on-ramp for you to follow a Reading
Accelerator lesson plan and enables your students’ entire support team to implement the
program with fidelity. Digital reading manipulatives, including interactive word cards, letter
tiles, and sound circles, are also available in EPS Connect.

Assess Instructional Needs and Monitor Progress

The first time your students use Reading Assistant (included with the program), they will
complete a 15-minute baseline assessment that provides data on their skill proficiency.
This easy-to-use assessment can be completed independently by students. The diagnostic
data can also be used to establish small groups based on your students' instructional needs,
if you choose this implementation model over using Reading Accelerator as a whole-class
solution. In either implementation scenario, as students continue to use Reading Assistant
for independent practice, you can see up-to-date formative and progress monitoring data.

Deliver the Lessons

The straightforward, consistent structure of every Reading Accelerator lesson allows you
and your students to address what matters most: literacy skills. Each 20-minute lesson
follows the same five steps with embedded routines:

1. Sound Round: Phonemic awareness activities (2 minutes)

2. Rapid Round: Phonics review, instruction, modeling, and practice; heart word instruction

(5 minutes)

3. Break and Build: Blending and segmenting activities (3 minutes)

4. Push a Pencil: Encoding activities (4 minutes)

5. Time for Texts: Skill application in connected text with guided fluency practice and

comprehension skill development (6 minutes)

The accelerated pace of lessons is balanced by an intensive introduction of new
concepts combined with continuous review and reinforcement. At the macro level, Reading
Accelerator embeds a spiral review of newly acquired competencies as your students
advance through the skill sequence. This daily cumulative review allows students to
consolidate learning and build reading proficiency. At the skill level, two lessons are
dedicated to each concept. You introduce the target concept in the initial lesson, providing
direct instruction and modeling while encouraging active student participation and skill
application. The following lesson provides instructional review and additional practice
opportunities to reinforce your students’ learning and promote skill mastery.

At the core of each lesson are the Reading Accelerator instructional routines (pages xv-
xxv). These routines are structured, teacher-led activities designed to explicitly introduce
and reinforce each lesson’s target skill. From manipulating sounds to dividing syllables to
analyzing high-frequency words for regular and irregular phonic patterns, each repeatable
routine seamlessly integrates skill-specific content from the lesson plans. Once you and your
students become familiar with the simple and engaging routines, you are free to focus on
accelerating literacy skill development.

Differentiate Instruction

Every lesson includes strategies for differentiated instruction, support for multilingual
learners, vocabulary building activities, curriculum connections and extensions, and
independent practice assignments that your students can complete during or after class.
Immediate, corrective feedback addresses common student misconceptions and errors. In
addition, Reading Assistant provides ample opportunities for independent skill practice.

Reading Accelerator Teacher’s Guide
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For multilingual learners, strategies focus on the positive transfer of phonic patterns

from students’ home language as well as explicit support with unfamiliar sound-spelling
patterns. Each lesson features a set of Tier 2 and Tier 3 academic vocabulary words that
exemplify the target phonic pattern. Robust vocabulary storage and retrieval activities are
supplemented by the inclusion of curriculum-based discussion prompts and extensions.

Assign Workbook Activities
The Student Workbook provides structured opportunities for your students to apply
concepts. It includes the following:
Decoding practice with target phonic patterns at the word and sentence level.
Partner word-reading drills to promote accuracy and automaticity with target skills,
previously learned concepts, and explicitly taught high-frequency words.
High-interest decodable passages that reinforce skill acquisition with both newly
introduced and review concepts.
Reading comprehension activities that include text-dependent cloze sentences and
strategy-specific graphic organizers.
These workbook activities provide your students with tangible evidence of progress,
fostering ownership and agency of their own learning while building confidence.

Celebrate Progress
Striving older readers face a multitude of challenges, and every step on the road to reading
proficiency deserves recognition. Enjoy the journey!
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( Routines that spell out the general procedures to follow for each
step of each lesson are conveniently located at the front of the
book for easy reference. Teachers integrate specific examples
L from the lesson plans into these routines to teach each lesson.

1. Sound Round

la. Rhyme

1b.

1c. Segment

1d. Isolate

Say the word or words twice, and have students say the word. Ask students about
the rhyme.

* Rhyme Recognition: math, bath ... math, bath. (:*J) Do they rhyme? ;-2
* Rhyme Production: lamp ... lamp. (-) What rhymes with lamp? (-

Blend

Say the words, syllables, or sounds twice. Ask students to say the words, syllables, or
sounds and blend them to say a word.

* Blend Words: caomp / fire ... camp / fire. Blend. ()
¢ Blend Syllables: gar / den ... gar / den. Blend. (-9
¢ Blend Onset and Rime: /t/ip.../t/ip. Blend. (-9
¢ Blend Sounds: /b/ /a/ /t/.../b/ /a/ /t/. Blend. ;=)

Say the word twice, and have students say the word. Ask students to segment the
word into smaller words, syllables, or sounds.

* Segment Words: cupcake . .. cupcake. () What are the smaller words? (;-*)
* Segment Syllables: fantastic . . . fantastic. () What are the syllables? (;+*)
» Segment and Count Syllables: napkin ... napkin. (-2 How many syllables?(;-)

* Segment Onset and Rime: sat . .. sat. (;-J) What is the first sound and the rest of
the word? (-9

* Segment Sounds: cap ... cap. (2 What are the sounds? (2

Say the word twice, and have students say the word. Ask students to isolate one
sound in the word.

» Isolate Initial Sound: time ... time. (-2) What is the first sound? (-2

Instructional Routine 1

* Isolate Medial Sound: lap ... lap. (2 What is the middle vowel sound? (;-*)
« Isolate Final Sound: catch . .. catch. ©*Y What is the final sound? &
(- Indicates student response.
Routines XV
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Instructional Routine 1

le. Delete

Say the word twice, and have students say the word. Ask students to remove a
sound or syllable from the beginning or end of the word.

¢ Delete Initial Sound: lamp ... lamp. (-9 Remove /I/ What is left? (;-*)
¢ Delete Final Sound: lamp ...lamp. (-9 Remove /p/ What is left? ;-
¢ Delete First Syllable: concrete . .. concrete. ;) Remove con. What is left?(;-)

¢ Delete Last Syllable: concrete ... concrete. (2 Remove crete. What is left? ;-2

1f. Add

1g.

Say the word or word part twice, and have students say the word or word part. Ask
students to add a sound or syllable to the beginning or end of the word.

* Add Initial Sound: am ... am. (;:9) Add /r/ to the beginning. What is the new
word? (;+2)

* Add Final Sound: ram ... ram.(;:J) Add /p/ to the end. What is the new word? (;+*)

» Add First Syllable: port ... port. (9 Add ex to the beginning. What is the new
word? (;+2)

* Add Last Syllable: row . .. row. (2} Add bot to the end. What is the new word? (;-*)

Substitute

Say the word twice, and have students say the word. Ask students to replace a
sound or syllable at the beginning, middle, or end of the word.

¢ Substitute Initial Sound: toast ... toast. (=) Remove /t/ and add /r/ What is the
new word? (;+2)

 Substitute Medial Sound: pan ... pan. (-2 Remove /a/ and add /a/ What is the
new word? (;+*)

 Substitute Final Sound: frame ... frame. () Remove /m/ and add /I/ What is the
new word? (;+2)

* Substitute First Syllable: basket . .. basket. () Remove bas and add mar. What
is the new word? (-2

 Substitute Last Syllable: relax . . . relax. (-2 Remove lox and add peat. What is
the new word? (-2

(:+J) Indicates student response.

XVi
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2. Rapid Round

2a. Focus Skill

Skill Review: One at a time, show the Letter Cards from the last three lessons or any
cards the class needs to review. For each card, have students name the letter(s), say
the sound, and say the word.

Skill Introduction: Introduce the focus skill. Display the Letter Card(s) for the
current lesson. Name the letter(s), say the sound, and say the keyword. Then, provide
explicit instruction as described in the Lesson Plan.

When r is teamed with a vowel, it spells a new sound. These teams are called
r-controlled vowels: ar, er, ir, or, and ur. Today, we will focus on the r-controlled vowel
team or, which spells the sound /6r/.

Write corn on the board and draw a swoop under or.

In this word, r-controlled or spells the sound /6r/. Say the sounds and blend to read.

Repeat with the words forth and port.

v/ Underline individual vowels.
v/ Draw a circle around vowel teams (except r-controlled).

v/ Draw a swoop under r-controlled vowels + r, digraphs, and consonant
clusters (blends and longer combinations, such as augh).

v/ Draw a vertical line between syllables.

v’ Cross out silent e and draw an arrow from the e, over the consonant,
pointing to the working vowel.

v/ Draw a box around prefixes and suffixes.

Generalizations: Restate any generalizations as described in the Lesson Plan.
Spelling Rule: Explain any spelling rules as described in the Lesson Plan.
Syllable Type: Describe any syllable types as described in the Lesson Plan.

Skill Support: Multisensory reinforcement activities, skill-specific corrective
feedback and support, and strategies for multilingual learners are available in the
Lesson Plan.

Instructional Routine 2

Routines xvil
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Instructional Routine 2

Immediate Feedback: Throughout the lesson, provide ample opportunities
for students to decode (read) and encode (write) skill words. Respond promptly
to student attempts. Target the focus skill when providing feedback, using clear
examples and consistent instructional language.

1. Affirm accurate responses with specific praise.

2. Correct errors by thinking aloud and modeling how to apply the focus
skill. Display the Letter Card(s) so students can access the visual cue at
any time.

3. Repeat the question to give students an opportunity to respond accurately.

2b. Heart Words:

Heart Word Review: One at a time, show the Word Cards from the last three
lessons or any cards the class needs to review. For each card, have students read
and write the word.

Heart Word Introduction: One at a time, show the unmarked side of the Word

Card(s) for the current lesson. For each card, say the word and segment the sounds.

Have students repeat. Then, draw attention to both expected and unexpected
sound-spelling patterns in the word..

This word has some letters that spell the sounds you expect and some letters that
do not. You need to remember those word parts by heart.

Said, /s/ /e/ /d/ ()

Which letters are spelling the typical sounds? (-2

Which letters are not spelling the typical sounds? (-2

Draw a heart under any letters in the word that do not spell the typical sounds.
In the word said, the letters a and i spell /e/.

Have students read the word. Then, have them write the word while saying
each sound.

(::J) Indicates student response.

xXviii
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3. Break and Build

3a. Sound Switch

Have students draw a grid of circles.

You will write one sound in each circle. Some circles will have more than one letter
because some sounds are spelled by more than one letter.

Say the first word, and have students say the word. Then, ask students about the
first sound.

Path. (9
What is the first sound?(;+*)

What letters spell that sound? ;-2
Have students write the letter(s) in the first circle.

Ask students to say the next sound and name the letter that spells the sound.
Continue until the whole word has been spelled.

Then, have students say each sound and blend to read the word.
Say the next word and ask students about the new sound.

Math. (-9

What sound changes from path to math? (-9

Have students cross out the sound that changes and write the new word in the next
row of circles, saying each sound as they write the letters. Students should draw lines
to connect letters that stay the same.

Then, have students say each sound and blend to read the word.
Say the next word and ask students about the new sound.

Moth. (9

What sound changes from math to moth? (9

Have students repeat the steps to write the letters, mark the grid, and blend the
sounds to read the word.

Instructional Routine 3
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Instructional Routine 3

3b. Breaking Multisyllabic Words
Explain the strategy for reading multisyllabic words.

You can only decode one syllable at a time. When you come to a word you don't

know, you need to figure out how many syllables it has. Every syllable has to have a
vowel sound.

Write the first word on the board.

What are the vowels in this word? ()

Underline the vowels.

fantastic

Explain that, in most words, every syllable except the first must begin with a
consonant sound. Blends, digraphs, trigraphs, special combinations, and affixes
stay together.

Divide the syllables.

fgn‘tgs‘tjo

Segment the sounds in one syllable at a time and blend to read each syllable.

Blend the syllables to read the word.

Point to the letters in the first syllable and have students say the sounds. Slide your
finger under those letters and have students blend the sounds to read the syllable.
Repeat for each syllable, and then read the word together with students. As
needed, discuss the meaning to support vocabulary development.

/t/ /a/ /n/. . fan, /t/ /a/ /s/.. . tas, /t/ /i) /k/.. tic, fan / tas / tic. .. fantastic.
Repeat the steps for the next word.

(::J) Indicates student response.

XX
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3c. Suffix Switch

Have students draw a set of lines and boxes.

You will write the base word on each line and a suffix in each box. The base word will

not change.

Say the first word and ask students about the word parts.

Softer.

What is the base word? (;+*)

What is the suffix? (=9

Have students write the base word on the line and the suffix in the box.

Then, have students write the same base word on the line in the next row. Ask
students to change the suffix.

Change er to est and write the new suffix in the box. What is the new word? (:+2)

Repeat the steps for the next word.

soft|er soft|er soft|er
soft soft|est soft|est
soft soft|ly

3d. Prefix Switch

Have students draw a set of boxes and lines. This routine follows the same steps as
the Suffix Routine, but the box precedes the line.

Instructional Routine 3

re|load re|load re|load
load un|load un|load
load pre|load
(:+J) Indicates student response.
Routines xXX1
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Instructional Routine 4

4. Push a Pencil

4ca. Word Dictation

Dictate the words, one at a time. Use each word in a sentence to support
comprehension and vocabulary development.

As needed, think aloud and write on the board to model the spelling strategy:
1. Say the word and break it into sounds.
2. Think about any spelling rules or generalizations that apply.
3. Write the word and reread it to check for accuracy.

The word is cliff. The sounds in cliff are /k/ /1//i/ /t/.

Are there any spelling rules for this word? Yes, I need to double the letter f when it
follows a short vowel in a one-syllable word.

I'will spell each sound: /k/c.../l/1... /i/i.../f/ t-L.
Then, I will slide my finger under the word to read it and check my spelling.

4b. Sentence Dictation
Dictate the sentence.

As needed, think aloud and write on the board to model the strategy for writing
dictated sentences:

1. Draw a line for each word in the sentence.
2. Think about any capitalization and punctuation rules that apply.

3. Write each word, one syllable at a time, and reread the sentence to check
for accuracy.

First, I will draw a line for each word I hear in the sentence.

Next, I will think about capitalization and punctuation.

D ?

Then, I will write each word one syllable at a time.

Did the frog hop to the pond?

Finally, I will slide my finger under the sentence to read it and to check my work.

xxii Reading Accelerator Teacher’s Guide
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Sentence Writing

v/ Use a capital letter to begin a sentence, for a proper noun, and for the
pronoun .

v/ Use a period at the end of a statement.
v' Use a question mark at the end of a question.

v/ Use an exclamation point at the end of a sentence to show emotion or
emphasis.

v' Use a comma after a long prepositional phrase or to separate words in
a series or clauses.

v" Use a colon to introduce an idea or before a list.
v" Use at least one noun.

v’ Use at least one verb.

Paragraph Writing: Informative

v/ Write a topic sentence that states your main idea.
v/ Write three or more sentences that support the topic sentence.
v/ Use linking words and phrases to connect ideas.

v/ Write a concluding sentence.

Paragraph Writing: Narrative

v/ Write a hook to spark the reader’s interest.
v’ Describe the setting and establish the mood.
v Develop characters through description and dialogue.

v Use vivid adjectives and sensory language.

Paragraph Writing: Argumentative

v/ Write a topic sentence that states your claim.

v/ State your reasons for making the claim and provide evidence from
credible sources (e.g,, statistics, quotations, examples) to support your
reasons.

v Use linking words and phrases to connect ideas.

v/ Write a concluding sentence that restates your claim.

Instructional Routine 4

© EPS Operations, LLC
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Instructional Routine 5

5. Time for Texts (Workbook Routine)

5a. Fluency

Reading Words and Sentences: Point to the first word in the Workbook and
restate the focus skill.

Write the first skill word on the board and mark it.

v/ Underline individual vowels.
v/ Draw a circle around vowel teams (except r-controlled).

v/ Draw a swoop under r-controlled vowels + r, digraphs, and consonant
clusters (blends and longer combinations, such as augh).

v/ Draw a vertical line between syllables.

v’ Cross out silent e and draw an arrow from the e, over the consonant,
pointing to the working vowel.

v/ Draw a box around prefixes and suffixes.

Have students mark the word in their Workbooks.
Repeat the steps for each word at the top of the page.

Point to the first sentence in the Workbook and read it aloud slowly, as if decoding
each word. Then, reread it fluently.

Have students slide their fingers under the words as they repeat both readings.
As needed, remind students to segment and blend any unfamiliar words, paying
particular attention to the regular and irregular parts of heart words.

Repeat the steps for the next sentence.

2 Automaticity Drill: Have students read aloud the words listed at the bottom
) of the page. Partner 1 reads while Partner 2 provides instructional support and
feedback. Then, partners switch roles. (Optional: Partners time each other.)

Choral Reading: Read the passage aloud to model accuracy, appropriate rate,
and meaning-based expression. Have students follow along in their workbooks
or with the text projected onto a screen. Then, have the whole class or a smaller
group read aloud in unison, along with a teacher or more capable reader. Students
should slide their fingers under the words to track as they read. Observe and listen

to ensure that all students are participating. As needed, pause the group to model
fluent reading.

XXiv Reading Accelerator Teacher’s Guide
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Partner Reading: Explain the roles and responsibilities for reading partners.

Model and demonstrate expectations, working throughout the year on this routine.

Partner 1 and Partner 2 roles should be posted and established so that limited
directions are needed.

v/ Partner 1 reads and Partner 2 listens with eyes on the reader’s page.

v Partner 2 offers support with decoding, but does not say the word, when
Partner 1 struggles or makes an error.

v Partners switch roles to reread the text (or more frequently for longer
passages).

5b. Comprehension

Sentence Completion: Have students complete the sentences in the Workbook
using information from the passage.

Graphic Organizer: Introduce the comprehension strategy and show students
how to complete the graphic organizer in their workbooks. Reproducible graphic
organizers are available in the Appendix.

1. Cause and Effect
2. Claims, Reasons, and Evidence
3. Compare and Contrast
4. Figurative Language
5. Homophones
6. Main Idea and Details
7. Making Inferences
8. Multiple-Meaning Words
9. Persuasive Techniques
10. Sequence
11. Story Elements and Theme

Close Reading Prompt: Have students write or discuss a response to the prompt..

Instructional Routine 5

Routines

XXV
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-
Each skill spans two lessons: the first Instructional Routines, to be used

Do not duplicate. © EPS Operations, LLC

‘ LESSON 18A Split Vowel Teams (CVCe): a_e, i_e

introduces and models, while the second with the skill-specific content in each
reinforces with review and practice. lesson plan, appear in the Teacher’s
N Guide front matter. Fully scripted

. 20 Minutes ¢ lessons appear in EPS Connect.

Refer to the instructional routines indicated in each step to complete the lesson.

1. Sound Round 2 minutes &}
Segment Sounds (Routine 1c¢)
» Word List: Jane: /j/ /a/ /n/; whine: /w/ /1/ /n/; plane: /p/ /1/ /a/ /n/;lake: /1/ /&/ /k/;
dime: /d/ /1/ /m/
Isolate Medial Sound (Routine 1d)
» Word List: ripe: /1/; rip: /i/; pan: /a/; pane: /a/; slide: /1/

2. Rapld Round 5 minutes
Skill Review (Routine 2a); Letter Card 15-1, 16-1,17-1, 17-2

Skill Introduction (Routine 2a); Letter Cards 18-1, 18-2

Today, we will learn about the silent e split vowel teams for long vowel sounds /&/ and

/1/. When a vowel is followed by a single consonant and a silent e, the vowel spells its long
sound. The team is split by a consonant. Write Sam on the board and underline a. Say the
sounds and blend to read. What is the vowel sound? (/a/) The vowel sound is short. Now
I'will add e to the end of the word to make a split vowel team. Write e at the end of Sam.
The vowel team is a_e (a consonant e), and it is split by m. Now the vowel sound is long,
/a/. Cross out the silent e and draw an arrow from e, over m, back to a. Read the new word.
Repeat with the words man (mane) and rip (ripe).

Syllable Type: When we are dividing unknown words into syllables to read them and we
see the vowel-consonant-e spelling pattern in a syllable, we know the vowel is long.

Heart Words (Routine 2b); Word Cards 18-1, 18-2

» Word List: come, some

3. Break and Build 3 minutes &5
Sound Switch (Routine 3.a)

Draw three circles (t-i-m e). Write the long vowel in the second circle, and write the silent e
after the last circle.

» Word List: time - tame - fame

4. Push a Pencil 4 minutes &
Word Dictation (Routine 4a)
» Word List: pin, pine, grapevine, kite, nape
Sentence Dictation (Routine 4b)
> Sentence: Jake gave his sidekick a prize.

5. Time for Texts 6 minutes )

Reading Words and Sentences (Routine 5a)
» Workbook p. 70

Choral Reading (Routine 5a)
» Workbook p. 71, Black and White Stripes

70
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Every A lesson includes strategies for differentiating

instruction, support for multilingual learners,

corrective feedback and support, vocabulary-building
L activities, and independent practice assignments.

Pre-teaching Reflection

How can I create an environment in which my students are comfortable taking risks to learn
this concept or acquire these skills?

>
(o) Multisensory Reinforcement: Visual, Auditory, Kinesthetic

Dictate a word with a short vowel sound (e.g., bit, cap, plan, shin). Students write the word,
add a silent e, and read aloud the new word. Challenge students by including some words
with short vowel sounds that do not result in real words when students add a silent e (e.g., flat,
grab, lid, ship). Encourage students to read aloud the new “words” according to the phonics
pattern. Alternatively, dictate words with the a_e or i_e phonics pattern. Students remove the
silent e and read aloud the new word.

[0
<Y Corrective Feedback and Support

If students have difficulty distinguishing between short and long vowel sounds ... Try
reminding students that a long vowel says its name. Dictate word pairs that differ only by the
long or short vowel sound, such as cap/cape, din/dine, fin/fine, gap/gape, rat/rate, and spin/
spine. Have students snap their fingers when they hear /a/ or /1/.

— 3 Vocabulary and Morphology Development: Encoding and Storage*

Parts of Speech Create a chart with three columns labeled Noun, Verb, and Adjective.
Review the parts of speech and have students determine where to write each vocabulary
word. Prompt students to generate other forms of the word: How can we make the verb
locate a noun? (location) An adjective? (local) Students may be able to write some words in
two columns without changing the form, while other words may not have additional forms.
Display the chart or have students create the chart in their journals for frequent access to
add new vocabulary.

Suggested vocabulary: decline, Iocate, membrane, migrate, mutate, require

% Additional Opportunities for Independent Practice

Students should use Reading Assistant for additional independent practice and assessment.
Optional: Assign any supplemental decodable readers.

*As needed, use the Introducing New Words vocabulary routine. Some suggested words may not be
fully decodable but are included to ensure that students are exposed to rich vocabulary orally.

Vocabulary words were chosen
based on topics within the Next
Generation Science Standards
and the National Curriculum
Standards for Social Studies.

Do not duplicate. © EPS Operations, LLC
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<@, 20 Minutes

3

‘ LESSON 18B Split Vowel Teams (CVCe): a_e, i e

Refer to the instructional routines indicated in each step to complete the lesson.

1. Sound Round 2 minutes

&
Segment Sounds (Routine 1c¢)
» Word List: hike: /h/ /1/ /k/; cape: /k/ /&/ /p/; spine: /s/ /p/ /1/ /n/; flame: /t//1/ /&/ /m/,
like: /1/ /1/ /k/
Isolate Medial Sound (Routine 1d)
» Word List: side: /1/; Sid: /i/; time: /1/; Tim: /i/; same: /&a/

2. deid Round 5 minutes ‘/
Skill Review (Routine 2a); Letter Card 15-1, 16-1,17-1,17-2

Skill Introduction (Routine 2a); Letter Cards 18-1, 18-2

Today, we will review the silent e split vowel teams for long vowel sounds /a/ and /1/. When
a vowel is followed by a single consonant and a silent e, the vowel spells its long sound. The
team is split by a consonant. Write Min on the board and underline i. Say the sounds and
blend to read. What is the vowel sound? (/i/) The vowel sound is short. Now [ will add e to
the end of the word to make a split vowel team. Write e at the end of Min. The vowel team is
i_e (i consonant e), and it is split by n. Now the vowel sound is long, /1/. Cross out the silent
e and draw an arrow from e, over n, back to i. Read the new word. Repeat with the words
cap (cape) and fin (fine).

Syllable Type: When we are dividing unknown words into syllables to read them and we
see the vowel-consonant-e spelling pattern in a syllable, we know the vowel is long.

3. Break and Build 3 minutes ‘l

Breaking Multisyllabic Words (Routine 3b)
» Word List: rep/tile, es/tate, in/hale, in/side, class/mate

4. Push a Pencil 4 minutes &
Word Dictation (Routine 4a)
» Word List: ringside, upgrade, sidetrack, frame, spine
Sentence Dictation (Routine 4b)
» Sentence: Clive made pancakes for lunch.

5. Time for Texts 6 minutes (5

Partner Reading (Routine 5a)
» Workbook p. 71, Black and White Stripes

Comprehension Skill: Main Idea and Details (Routine 5b)

Have students complete the sentences using information from the passage. Explain how
to complete the graphic organizer.
» Workbook pp. 72-73

Do not duplicate. © EPS Operations, LLC
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Every B lesson includes support for multilingual
learners, reading comprehension activities, vocabulary-

building activities, curriculum connections and
Lextensions, and independent practice assignments.

S

English has a more complex system of vowel sounds than many other languages. Provide
additional practice opportunities with word pairs that draw attention to the change in vowel
sound with the addition of silent e, such as mad/made and pin/pine.

Strategies for Multilingual Learners

When possible, reinforce vocabulary in students’ home language(s). Spanish cognates
include airada/o (irate), localizar (to locate), migrar (to migrate), and requerir (to require).

[z

U Reading Comprehension: Main Idea and Details

Explain to students that the main idea of a text is what the author wants readers to know
about a topic. Key details are important pieces of information that support the main idea.
Readers can locate key details and determine how they connect to identify the main idea and
build a deeper understanding of a text.

Workbook What is the main idea? What are the supporting details? Point out the numbered
list in the passage as an example of a text feature that authors use to organize ideas.

Write or Discuss What does the word brush mean, based on other words in the sentence?

8 Vocabulary and Morphology Development: Retrieval

The Interview Have students create a set of vocabulary cards. Student pairs take turns
interviewing each other by selecting a card and asking a subjective question that uses the
word (e.g., Would you rather discover a virus that could mutate a person into a superhero or
one that could mutate into a cure for the common cold?). Interviewees should answer the
question with a complete sentence that uses the word again.

Suggested vocabulary: decline, locate, membrane, migrate, mutate, require

% Curriculum Connection and Extension

Several of the vocabulary words in this lesson relate to science content, specifically topics
within the Biological Evolution: Unity and Diversity disciplinary core idea. Engage students in
discussions about natural selection and adaptations in a species over time. Model use of the
terms decline, migrate, mutate, and require. Draw attention to the morphological structure of
the words and point out related word forms (e.g., migration, mutation, requirement).

% Additional Opportunities for Independent Practice

Students should use Reading Assistant for additional independent practice and assessment.
Optional: Assign any supplemental decodable readers.

1s, LLC

Post-teaching Reflection

Did I create opportunities for my students to work together in learning this concept? How can
I foster collaboration in future opportunities to teach this concept?

PS Operation
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Step 5: Time for Texts provides students with the
opportunity for skill application in connected text, guided
fluency practice, and comprehension skill development.

/ Lesson A Routine:

f Reading Words and
y Y Sentences

slide snake reptile inside plate sunrise chase e

Some whales can locate objects with sound.

Kate was brave to come inside the reptile cave.

grape invite shame plate slime e————
were shave dislike glide skate
provide game down locate trade
white long flame crime rotate
mile upgrade put sunshine wave
scrape grime catch skunk polite
Lesson A:
Automaticity Drill
I can read these wordsin __ seconds. 5
My partner can read these wordsin ___ seconds. :‘j
70 < READING ACCELERATOR
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Sblit Vowel Teams
(CVCe):a_e,i_e

&u= Black and White Stripes

There are some basic facts about skunks that we all Lesson A Routine:
can list: Choral Reading
1. They are black and white. Lesson B Routine:

2. They have stripes.

Partner Reading

3. They stink!

But skunks are not just things that smell bad. From end to
end, they are the size of a backpack. They make their dens
in logs, caves, and brush piles. Skunks like to dine on eggs,
grapes, insects, frogs, and rodents.

While skunks will not attack unless they are irate, it is still
wise to back off if you come upon one.

LESSON 18 ¢ T1
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Lesson B Routine: Sentence

Completion for comprehension

QT\j Complete the sentences using information from the passage.

Skunks have black and white stripes. ®

Skunks are as long as a __backpack .

A skunk can hide in a brush pile

It is not wise to wake a skunk.

To be irate is to be mad and upset.

Do not duplicate. ©EPS Operations, LLC
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What is the main idea? What are the supporting details?

- a\ Main Idea and Details

Main ldea

Lesson B Routine:

Graphic Organizer
for comprehension

| : —y

about skunks.

y ! Y,

Detail Detail Detail
blackand dens and eat only attack
and are the and frogs. angry.
sizeofa

LESSON 18 Y 73
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thermometer
.I. h method
myth

theme

hypothesis
theory

thesis

LETTER & WORD
CARDS
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-
Letter Cards feature mnemonic images, key words,
and vocabulary to support each skill. Available in
print and digitally on EPS Connect for classroom use.
.

”
>

Wit

a e |

(D

Reading Accelerator Lesson 18-1 Reading Accelerator

& i

locate spine

Lesson 18-2

decade irate divide canine

plane migrate incline decline

state mutate reptile subside
EP&EARNING e EP&EARNING
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Word Cards highlight heart words, which contain irregular
phonics patterns or letter-sound correspondences that
have not yet been taught. Students may need to remember
those word parts by heart, so they are marked with a heart.

come

come

EPS Le2rnine
Reading Accelerator ~———

some

some

EPS Le2rnine
Reading Accelerator ~——

Reading Accelerator, Middle School Sampler - Letter & Word Cards

Lesson 18-1

Lesson 18-2
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DIGITAL COMPONENTS

EPS Reading Accelerator includes access to EPS Connect, a teacher resource
platform to support direct instruction, and EPS Reading Assistant, a student
assessment and practice platform.

[eps) ESREADING
o Connect  ASgISTANT

Great to see you,
Dan!
What wauld pou Tie ta ds radsi

{_ l%‘,:' Read o story

o
e’

Lo prograss

One rabny doy, Lucy was stuck inside, She drew o
manster friend. “ROAR.® satd the Monster, "Wan?t to
draw with me?” ashed Lucy.
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EPS Connect

The EPS Connect resource platform offers teachers a digital complement to
Reading Accelerator, featuring enhanced lesson scripting, digital manipulatives,
and access to both the Teacher’s Guide and the Student Workbook.

Features enhanced lesson plans Digital tools that allow

with fully scripted guidance for projection of letter and word
@ Connect every step of each lesson. cards and interactive Sound
— Switch boards are linked in the

lesson plans for easy access.

Skill Intraduction

Show fier ¢ 2-1. Neme

the ietters, soy The tound, Gnd
any 1he keyword

Procedure: Show Lerer Cord 10-7. Noame
the lefers, sy the sound, and

sy ihe keyword

Mow 18 wark Witk a fiw

Exdmples

Wirite The word Soci o if
. Orow 0 Seoop Bnder o

and underline o

Srudents

Skill Support

-
The teacher script, shown in blue, Use the interactive Letter
clearly distinguishes which parts Tile Board to build and mark
are for the teacher to read aloud. up words with students or

use the prepopulated boards
and the “View Markup”
skil ,,..mn.m. feature to save time.

o)

digraphs: wh fa ond ck

Procedire Shew Lemer Card 10-1. Name
the leMery, 5oy 15e sownd, and
say M keypwoad

Procedure Show Letter Card Home

the leders, soy the sownd, ond

50y e keywoerd

Shedents

Skl Suppant
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EPS Reading Assistant

EPS Reading Assistant is an Al-driven tutor that offers adaptive reading practice
and real-time feedback using voice recognition. It provides personalized
interventions, tracks reading skills, and generates reports. It also serves as a
dyslexia screener and progress monitoring tool.

EZREADING
ASSISTANT

Great to see you,
Fendi!

‘What would you like to do todoyT

% 1 ‘}: Read a story
=]
!‘ See progriss

=

Painting on the Walls

Reading Assistant Student Experience - Spanish Text + Tutoring

O Student using Reading Assistant in Spanish
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